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Ofsted criteria
Page references relate to the 
Ofsted handbook

What have we put in place to 
meet wellbeing needs and what 
are our plans?

What has been the result of what 
we have done? Have we had impact? 
If so where?

RAG 
rating

Inspection Planning Discussion – 
phonecall

“The lead inspector will also request 
that the school provides certain 
information as early as possible to aid 
preparation. This will include details 
of any relevant staff absence” This 
will undoubtedly be looking at high 
stress levels and workload issues and 
whether the member of staff has had 
their wellbeing needs met.

P18 point 61

Have members of staff been supported with their 
absence? 

How does this look?

Have we made use of the services available 
through SAS such as the counselling service?

 Pupil and staff questionnaires

“As well as through online 
questionnaires, inspectors may gather 
evidence from parents or other 
stakeholders in person. This may 
include informal meetings at the start 
and/or end of the day. These meetings 
must take place without the presence 
of the headteacher or senior staff.”

P23 point 79

Action needs to be taken here to ensure that:

The services available through SAS have been 
accessed and that staff know and understand what 
they are and how they can access them.

It would be really useful to do a staff meeting with 
staff about how they can access these services 
through the SAS app.

Essentially what you know is available as a school 
leader, the staff need to know. This means that 
they can access support as and when they need it 
and will report this to inspectors.
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The school’s use of assessment

185. When used effectively, 
assessment helps pupils to embed 
knowledge and used fluently it assists 
teachers in producing clear next steps 
for pupils. However, assessment is 
too often carried out in a way that 
creates unnecessary burdens for staff 
and pupils. It is therefore important 
that leaders and teachers understand 
its limitations and avoid misuse and 
overuse.

186. Inspectors will therefore evaluate 
how assessment is used in the school 
to support the teaching of the 
curriculum, but not substantially 
increase teachers’ workloads by 
necessitating too much one-to-one 
teaching or overly demanding 
programmes that are almost 
impossible to deliver without lowering 
expectations of some pupils.  

187. The collection of data can also 
create an additional workload for 
leaders and staff. Inspectors will look 
at whether schools’ collections of 
attainment or progress data are 
proportionate, represent an efficient 
use of school resources, and are 
sustainable for staff. The Teacher 
Workload Advisory Group’s report, 
‘Making data work’,73 recommends 
that school leaders should not have 
more than two or three data collection 
points a year, and that these should 
be used to inform clear actions.  

This is a clear focus for inspectors and they have 
been asked to look at whether the collection of 
assessment data is overly burdensome for staff.  

Ofsted delving into this is inevitable and school 
leaders need to be ready.

School leaders need to be clear:

What they are asking for in terms of type of 
assessment data

The workload derived from gaining that data

Whether, on balance it is worth the time spent 
collecting it.

Does this data move the children’s learning forward 
and is it worth the increase in staff workload?

If the answer to the last question is no then there 
needs to be a root and branch look at the collection 
of this data. 

Avoid at all costs this being done in the teachers 
own time and demonstrate that time is given in 
staff meetings to carry out this work. This signals 
the importance that the school places on this data 
and doesn’t add to the workload burden.

Demonstrate that you have thought of this and be 
prepared to discuss what you have done to reduce 
workload in this area. 

DfE guidance is that assessment data shouldn’t 
be collected more than 3 times per year. Deviation 
from this will need explaining.
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188. Schools choosing to use more 
than two or three data collection 
points a year should have clear 
reasoning for what interpretations and 
actions are informed by the 
frequency of collection; the time taken 
to set assessments, collate, analyse 
and interpret the data; and the time 
taken to then act on the findings. If a 
school’s system for data collection is 
disproportionate, inefficient or 
unsustainable for staff, inspectors will 
reflect this in their reporting on the 
school. 

Behaviour and Attitudes 

“a positive and respectful school 
culture in which staff know and care 
about pupils”

In this section inspectors will be 
looking at relationships between staff 
and pupils. There are some challenges 
here especially for secondary schools 
where large numbers of students are 
seen by teachers every day.

P52 point 202

Knowing about pupils and caring for them includes 
their mental health and wellbeing needs.
Things to consider:
Do you and your staff know about the wellbeing 
and mental health needs of your pupils?

What infrastructure is in place to support pupils 
mental health and wellbeing? 

Do you have areas of the school where pupils can 
relax and have downtime, essentially their spaces? 

Do you provide opportunities to support 
wellbeing through outdoor activities at lunchtimes 
and breaks. Some schools use gardening or forest 
schools approaches to develop this work.

If some pupils have significant needs, how have 
these been addressed? 

How have mental health needs been addressed? 
How have speech and language needs been 
addressed? Have you made use of the pupil 
wellbeing resources provided by SAS such as the 
“Be a Champion” resource?

Do you really know your children and what makes 
them tick and trigger points?
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Grade Descriptor for outstanding 
behaviour and attitudes

The extent to which “Pupils actively 
support the wellbeing of other pupils.”

Inspectors will make a judgement 
about the extent to which wellbeing is 
embedded or whether it is a bolt on.

P56 point 214

Questions to think about in preparing:
Do your pupils understand wellbeing, what it 
means and how it feels to have good wellbeing?

If they do, how has this work been developed with 
and by the pupils to support peer to peer 
wellbeing?

Are there systems in place to address bullying and 
rebuild pupil confidence after an episode? We 
often consider the bully but the bullied, if they 
don’t have their needs met, often carry the mental 
scars for a long time.

Do you commit resource to pupils creating 
wellbeing opportunities for their peers? Is this 
work supported by a senior member of staff. 

Poor wellbeing will affect outcomes.

Leadership and Management 

“The extent to which leaders take into 
account the workload and wellbeing 
of their staff, while also developing 
and strengthening the quality of the 
workforce.”

Here there is ample room to talk 
about the support available from SAS!

P64 point 229

Questions to ask yourself in preparing for the 
inspection:
Have we reviewed workload as a leadership team? 
Have we reduced unnecessary workload, if so 
how? Do the staff know how and can they 
articulate this to inspectors?

How have you used SAS wellbeing support to 
support staff who have needed it urgently? 
Reactive action.

How have you planned ahead for the wellbeing of 
staff to help them become more resilient and have 
wellbeing? What is your plan and what impact do 
you expect it to have?

SAS can support you with this and have both 
reactive and pre-emptive support to offer. Do you 
know what it is and how to access it?
For example: the NAHT Wellness and Protect offer 
includes a wellbeing day for all staff. 
But as a school to you allow staff time to attend 
their own children’s sports days or Christmas play? 4



Sources of evidence specific to 
leadership and management 

“Interviews with staff and pupils to 
evidence how well leaders have 
created a positive culture”

In this section inspectors will be 
looking to find examples of how 
school leaders have created a positive 
culture in school. They will ask staff 
and pupils so it makes sense for 
senior leaders to make sure that 
pupils and staff know what has been 
done. It’s the rehearsal of a script 
based on what you have done. In 
meetings like this with inspectors, it is 
easy for minds to go blank or for staff 
and 
pupils to be unsure what is being 
asked of them, so don’t be afraid to 
create a bullet point list as an aide 
memoire which has previously been 
agreed and talked through with staff 
and pupils.

P73 point 275

Things to consider:

These interviews are designed to establish 
whether there is an embedded positive culture in 
the school.

How do we deal with things when they go wrong? 
Do we seek to remediate poor behaviour or 
chastise it?

Do we see staff and pupils as the agents for 
positive change or merely carrying out the wishes 
of SLT. Are they enabled?

Are people and ideas valued and where possible 
acted upon?

Grade descriptor for outstanding 
leadership and management 

“Leaders ensure that highly effective 
and meaningful engagement takes 
place with staff at all levels and that 
issues are identified. When issues are 
identified, in particular about 
workload, they are consistently dealt 
with appropriately and quickly.”

“Staff consistently report high levels 
of support for well-being issues.”

P74  point 277

Inspectors are checking here about whether 
concerns from staff are dealt with respectfully and 
considered.

Things to consider:
It would be useful here to keep a record of what 
has been suggested from staff to improve 
wellbeing and the thought process that followed. 
If the idea wasn’t taken forward, what was the 
reason and was it communicated back clearly? If 
it was taken forward, what has been the impact (it 
would be good here to have an impact statement 
from the staff).
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Don’t think that this all has to be done by the head. 
Consider a wellbeing group made up of all 
sections of the staff as they’ll all have slightly 
different perspectives. Ask a senior leader to chair 
the group and make sure that decisions are 
recorded.

How do you as head deal with wellbeing requests? 
Do you have examples of where requests have 
been agreed and where turned down the reasons 
for them being turned down.

A decision to buy wellbeing support from SAS is a 
conscious senior manager decision and is a good 
opportunity to demonstrate your and the school’s 
commitment to wellbeing.

Inspectors are looking here for impact of your 
decisions and strategies.

It is really difficult to pinpoint better progress or 
outcomes to one particular strategy but don’t be 
afraid to say how you feel the support you have 
put in place has had a positive impact. This is good 
leadership and management.

Things to consider:
Knowing that there are going to be questions 
about your provision and its impact on outcomes, 
be prepared with a couple of case studies whether 
you are in special education or mainstream.

We know that poor speech and language 
acquisition can lead to poor behaviour and poor 
mental health. Have you used the Mable service 
through SAS to access speedy and effective 
speech and language therapy? 

Applying the EIF in special schools 
and in mainstream schools’ provision 
for pupils with SEND 
 
“How well the school assesses 
learning and development of pupils 
with SEND, and whether pupils’ 
outcomes are improving as a result of 
the different or additional 
provision being made for them, 
including outcomes in: − 
communication and interaction − 
cognition and learning − physical 
health and development − social, 
emotional and mental health.”

P91 point 312
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How do you put in place a strong wellbeing offer 
and recognition of workload issues with support 
to ensure that “private” conversations between 
staff and Ofsted don’t suggest that wellbeing and 
workload are being ignored?

Who is looking after the wellbeing needs and 
workload of the head? Who is monitoring it? Who 
is supporting it with a strategy? The line 
responsibility is the chair’s but how is this 
happening in practice?

How do conversations with governors reflect the 
heads wellbeing and workload concerns? Is it 
recorded somewhere?

So what is your wellbeing strategy? Is it culturally 
embedded in school and can everyone from pupils, 
to dinner ladies to the head articulate it?

Have you bought wellbeing services from SAS? If 
not why not? Your staff are your greatest cost but 
your greatest resource and they need investing in.

If so say so and how much earlier you’ve been able 
to meet the needs of the pupils.

Further questions for senior leaders 
and governors…
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